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Introduction

This training manual for Participatory Action Research (PAR) was developed by the
Issam Fares Institute for Public Policy and International Affairs. It includes training
activities and supplementary handouts that were developed as a guide for a 2-day training
workshop for youth facilitators and research partners that was held in April 2016. The
training workshop took place in three locations: Al-Mankoubeen, Tripoli, Lebanon, Qab
Elias, Bekaa Valley, Lebanon, and Cairo, Egypt. The manual is aimed to inform the youth
facilitators who will guide adolescent refugees and adolescents from host communities in
Lebanon and in Egypt as they conduct community-based research using a Participatory
Action Research (PAR) approach.

PAR training workshops aim at preparing the youth facilitators to guide research
partners (the adolescents) from the community in the design of a research project that uses
PAR tools. This youth-led research project aims at identifying the barriers to positive
development faced by the adolescents, and also aims at identifying possible solutions to
these barriers, as established by the adolescents themselves. The first part of the training
provides the youth participants with a basic understanding of research, in particular PAR,
and research ethics, equipping them to be ethical community researchers. Participants will
understand PAR, its principles, terms, and definitions, and the different PAR stages. In the
second part of the training, the trainers will facilitate different interactive activities and
discussions that will enable the youth facilitators to use a variety of PAR tools that will be
implemented as part of the field work. PAR tools such as focus group discussions,
community mapping, and direct observation will be explained, practiced and then
evaluated. The activities will be implemented focusing on the different issues that the
adolescents will decide to explore within their communities. The third part of the training
manual introduces the youth facilitators to the tools necessary to reflect on and analyze
results emerging from the PAR project, as it is moving forward.

All modules describe the purpose of each activity, the expected outcomes (the
takeaway message of the activity), required prerequisites (if any) such as participant
knowledge, special materials, the intended audience, and the approximate time required to
complete the activity.

A proposed Participatory Action Research Workshop Program covering the material
in the manual is included. This proposed program was used during the training workshops
in Al-Mankoubeen, Tripoli, Lebanon, and Qab Elias, Bekaa Valley, Lebanon. The workshop
on the analysis of PAR findings can either be included at the end of the two-day training
workshop, and requires approximately 4-5 hours, or it may be dedicated its own day, as a
half-day session. It is advisable that the materials that resulted from the PAR tools training
workshop be kept for the analysis workshop (ex: community maps, photos from
Photovoice, interview transcripts...).



How to use this manual

The manual may be used by professional trainers and/or youth facilitators in
guiding participants to design a PAR project. Like any PAR project, context is very
important in deciding which PAR tools to use as the project moves forward. Context is also
important when selecting the tools that will be included during the training workshop.
Each of the PAR tools included in this manual requires 1.5-3 hours to be introduced and
practiced, with the exception of ‘Exploration’, which requires at least 3 hours. A typical
two-day training workshop will include an introduction to PAR and research ethics, and 3-
4 PAR tools. When selecting the tools to be included in the training workshop, the trainer
must take all the following factors into consideration:

- Availability of the materials required to practice the selected tools

- Availability of Save the Children staff members, whose presence is mandatory
when practicing tools that require that the youth leave the training site (ex:
exploration, direct observation, and Photovoice...)

- Any additional training and skills that the youth may require prior to practicing
the tool (ex: using a digital camera for Photovoice, using a computer program
such as PowerPoint to put together and present their findings...)

- Competency and educational levels of the youth being trained

- Psychosocial health of the youth being trained. It is crucial to be sensitive to the
youth’s previously lived experiences

- Political and security situation of the study and practice locations

- Sociocultural and religious context of the town/city/country/community

Above all, the trainer must ensure that the youth participants’ are safe at all times, both
physically and psychosocially; this should always be the trainer’s priority, as it is a priority
for Save the Children.

It is assumed that the trainer has worked with the youth before, and that he or she
will be able to select the appropriate tools based on their previous experience(s) with the
youth. If not, it is very important that the trainer obtain, before the workshop, a list of the
youth participants that will be attending the workshop. The list must include the
participants’ ages, gender, their literacy levels, their nationalities, and whether or not they
have received any form of training related to research, or otherwise, prior to this training.
This will aid in the selection of the appropriate tools for the workshop.



Suggested Participatory Action Research (PAR) Workshop

Program
Time First Day Second Day
9:30 am Opening PAR tool: Exploration
e Introduction to the project e Introduction
e Introduction of participants e Practical exercise
e Expectations
e Objectives of the project
¢ Identifying and prioritizing areas of
research
e Target population (Who is it?
Characteristics?)
e Framework
10:00 am Introduction to Participatory Action Research
(PAR)
e Principles of PAR
¢ Role of the researcher (Who does what?)
e Research ethics
11:15am Coffee break
11:30 am PAR tool: The interview PAR tool: Exploration (continued)
e Introduction e Group work
e Practical exercise: Role-playing e Group presentations
e (Group presentations e Discussion
e Analysis and summary e Analysis and summary
1:30 pm Lunch break
2:30 pm PAR tool: Community mapping PAR tool: Direct observation
¢ Introduction ¢ Introduction
e Practical exercise e Practical exercise
e Group presentations e Analysis and summary
e Discussion
e Analysis and summary
4:00 pm End of day 1 Reflections on the workshop
4:30 pm End of workshop




Activity 1: Introduction to Research!

Materials Objectives of the Activity:

e Flipchart paper with This activity will serve to break down the stereotypes commonly
different kinds of associated with research and the role of the researcher, in order to show
knowledge written on it  participants that anyone can and should conduct research. It will also

e Markers introduce participants to the basic principles of PAR.

e Paper

e Writing utensils By the end of this Activity participants will:

e Paperclips e Understand that research can be conducted by anyone, and not only

by professional researchers
Intended Audience Know about the different kinds of knowledge
Youth facilitators and e Summarize the basic principles of PAR
research partners that will
be participating in ‘Youth
voices’

Time needed
45 minutes

Part 1. “What does a researcher look like?”
Facilitator instructions:

1) Ask the participants, “What is research?” Write down their answers on a piece of
flipchart paper. Summarize their responses, make sure that all of the key ideas in
the definition below are covered:

e Research: A systematic (careful) investigation or exploration of a topic of
interest in order to determine facts or knowledge about it.

2) Next, distribute a sheet of paper and a pen to all participants.

3) Ask the participants, “What does a researcher look like?” Give the participants a few
minutes to draw what they believe a researcher looks like.

4) Once everyone has finished their drawing, ask the participants who would like to
volunteer to share their drawing with the rest of the group. (If the group is very big,
you can ask each participant to share his/her drawing with the person sitting next
to them).

1 Adapted from Community Development Project at the Urban Justice Center. (2012). Research for organizing
toolkit. New York, NY: Urban Justice Center.



5) Ask the participants the following questions to guide a discussion: “What/who did
they draw? Where is the researcher located? How are they doing their research? Is
the researcher from the community? How does this drawing compare to what other
people drew?”

6) Record the participants’ responses on a flipchart paper.

7) Compare and contrast the different drawings. What do they have in common?

8) Summarize the responses. Discuss with the participants: Most likely, the
participants will have depicted experts as researchers, believing that they are the
ones controlling knowledge and information. But how close to the truth is this? How
can a researcher in a lab or in an office know what is actually happening in a
community? Ask the participants if they believe that this kind of research is
effective? Do they believe this is the kind of research necessary to deal with issues in
the communities outside of that lab or office?

Part 2. “Identifying different kinds of knowledge”
Facilitator instructions:

1) Prior to the onset of this part of the activity, write out the following (different kinds
of knowledge) on a sheet of flipchart paper:

e Community knowledge: Knowledge in the form of cultural practices and
wisdom. It is passed down to us from the generations before us.

e Knowledge from experience: Knowledge we gain by being a part of, or
doing something.

e Academic knowledge: Data produced by professional researchers. This
kind of data is from outside the community; it is the type of knowledge
that is gathered in a lab or an academic setting.

2) Have all the participants stand in the form of a circle.

3) Pass out a handful of paperclips to all the participants.

4) For this part of the activity, you will have to read out to the participants a number of
statements. Explain to the participants that they have to throw a paperclip into the
center of the circle every time one of the statements that you will read out loud
applies to them.

5) Read out the following statements:

e [ have talked with my neighbors, my friends, or my family about the
conditions of our community.

e [ have read local newspapers, or listened to local news.

e [ have asked my friends or others from my community about issues they
may be facing.

e [ have advocated for myself or for a family member.

e [ have been stopped or detained by local police.



6)

7)

9)

e [ have been denied rights, such as an education, or a job, that are granted
to others in this country.

Explain to the participants that all the paperclips in the center of the circle represent
the different kinds of knowledge and information in our daily lives. Although they
we might not have known it, we all have knowledge, experience and skills which are
valuable, and which can help us gather information. As a group who makes up this
community, we can all join our knowledge and skills together. This itself is research.
We are the experts of our own lives. Whether we know it or not, we all conduct
different kinds of research in our daily lives. We just have to pay attention to what
we are doing.

Give the participants a chance to make comments or ask questions.

Explain to the participants that information can take many different forms, based on
the different kinds of knowledge. Read out the definitions that you have written out
on the flipchart paper.

Summarize and open the floor to discussion. Make sure to highlight the key
principles of participatory action research during your summary (Appendix 1: What
is Participatory Action Research?). Explain to the participants that community
knowledge and knowledge from experience is crucial to understanding what is
really happening on the ground and in communities. Since we are the experts of our
own lives, who better to do research about our community than ourselves, and who
better to define our problems and solutions? It is important that we conduct our
own research in order to create policies that address what is really going on in our
communities. Policy and decision-makers, sitting in their offices, might not be able
to identify and address the issues that really matter to us. This is why we are
interested in using a type of research called “Participatory Action Research”, in
which professional researchers collaborate with members of the community, who
themselves partake in all stages of the research process. “Participatory Action
Research” emphasizes both participation and action, and every step of a PAR
process involves planning and reflection. PAR depends largely on the community’s
knowledge and experiences, and it is the reflection of community members on
process that move the research forward.



Activity 2: What is Participatory Action Research (PAR)?2

Materials Objectives of the Activity:

e Print out sheets with This activity will introduce participants to the key terms of Participatory
PAR key terms and Action Research, as well as to its main stages.
definitions

e Photocopies of Handout By the end of this Activity participants will:
1 for all participants e Explain the terms and definitions associated with PAR

e Photocopies of Handout e Differentiate between the main stages of a PAR project
2 for all participants
e Sticky tape (or

equivalent)
Before this Activity participants will need to:
¢ Have an understanding of the different components and stages of a
Intended Audience research project
Youth facilitators and e Be aware of the different research tools that may be used in a
research partners that will research project
be participating in ‘Youth
Voices’

Time needed
45 minutes

Part 1. Matching the PAR Kkey terms to their definition
Facilitator instructions:

1) Before the training, print out the key terms and definitions of PAR (found in
Handout 1: PAR Key Terms). Print each term and each definition on a separate sheet
of paper.

2) Prior to the onset of the activity, stick all the sheets of papers with key terms on the
wall, leaving space around the term so that participants can stick the definition
underneath the corresponding key term.

3) Atthe beginning of the activity, divide the participants into groups of 3-5. Divide the
sheets of papers with the definitions of the key terms equally among the groups.

4) Ask each group to discuss amongst themselves which definition matches which
term, and when they are ready to stick the definition(s) underneath the matching
term on the wall.

5) Once all definitions have been matched to a key term on the wall, bring the groups
back together, and have each group explain why they matched a certain definition to
a key term.

2 Adapted from Community Development Project at the Urban Justice Center. (2012). Research for organizing
toolkit. New York, NY: Urban Justice Center.
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6)

7)

If a definition has been matched incorrectly, ask the group if anyone thinks it is
mismatched, and have them explain why they think so. If no one from among the
participants corrects it, then, correct the wrong answer, and explain the definition
and why it is wrong.

At the end of this activity, provide each participant with a photocopy of Handout 1:
PAR Key Terms.

Part 2. The stages of participatory action research

Facilitator instructions:

1)

2)

3)

Before the training, make photocopies of the Handout 2: Key Stages of PAR. Draw an
“empty cycle”, similar to the one in Handout 2, on a piece of flipchart paper.
Distribute the photocopies of the Handout 2 to the trainees, and give them a few
minutes to fill the stages in the cycle on the handout, directing them to choose from
the words in the word bank.

Once everyone is ready, open the floor to discuss the order of the PAR research
stages based on the definitions that the participants recently learned. Fill in the
cycle on the flipchart paper as a group. Make sure to highlight that the data
collection and data analysis stages are ongoing, and that they move the research
process forward.

11



Handout 1: PAR key terms

1) Research objective(s): The purpose or goal of the research project; what the
research project is aiming to accomplish.

2) Topic of Interest: The issue that you will research or investigate.

3) Research Question(s): A set of broad, overarching, questions that you want to
answer through your research.

4) Study (or Target) Population: The population you are interested in studying.

5) Sample: The specific set of people that you will interview, observe, or study in order
to answer your research question(s).

6) Data: The information you will collect during your research project.

7) Quantitative Data: Data that can be measured and is presented in numbers. May be
collected through surveys.

8) Qualitative Data: Data that can be observed but not measured and is presented as
stories or descriptions. May be collected through interviews, focus group
discussions, or observation.

9) Secondary Data: Data that has previously been collected and analyzed by
somebody for some other reason than your current study. You may still use this data
in your study if it helps you meet your objectives.

10)Data collection: The process of collecting or gathering information in order to
answer your research questions. Data can be collected in a number of ways: surveys,
focus group discussions, interviews, observations, etc.

11)Data entry: Process of entering data that is collected by researchers.

12)Data analysis: The process of systematically reviewing the data you collected
through your selected data collection method(s) in order to develop research
findings and recommendations for your report.

13)Data Report Back: The process of presenting the data you collected and analyzed
back to the community or people who you collected the data from in order to obtain
their feedback. This is a crucial step in PAR.

14)Research Findings: The conclusions you draw from the data you collected and
analyzed.

15)Policy recommendations: The suggestions you make to elected officials, or people
in power, in order to fix the problems that you identified through your research.

16)Report: A written document that summarizes the research findings and policy
recommendations.

17)Dissemination: The way in which you choose to make your research public. This is
usually related directly to the way in which your data was collected; for example, if
the method for data collection was drawing or painting, an art gallery may be
chosen for dissemination.

18)Evaluation: An assessment of the different stages of the research project to
determine if we have met our objective(s).

12



Handout 2: Key stages of PAR

>
B

Word bank:

Evaluation

Identifying the research question
Dissemination

Analyzing the data

Collecting the data

(Answer key available: Appendix 2)

Start here

¢
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Activity 3: Ethical Considerations when Conducting Research3

Materials

e Flipchart paper
e Markers

e Paper

e Writing utensils

e Large green and pink
index cards

e Photocopies of Handout

3

e Photocopies of Handout
4

Intended Audience

Youth facilitators and
research partners that will
be participating in ‘Youth
Voices’

Time needed
1 hour

Objectives of the Activity:
To familiarize participants with the ethical principles they need to keep
in mind when conducting research with human participants.

By the end of this Activity participants will:

e Explain basic ethical principles associated with conducting research
with human participants

e Recognize ethical issues or concerns that may arise during a research
project

Before this Activity participants will need to:
e Understand what research is

Part 1. Research ethics

Facilitator instructions:

1) Ask the students, “What is Ethics”? Write their answers on a sheet of flipchart paper.

2) Summarize their answers. Define ethics:

e Ethics is the set of moral principles or values that guide our lives. In research
with humans, it is crucial that we let ethics guide us.

3) Divide the participants into groups of 3-5.

4) Ask the participants, “What should a researcher take into consideration when
conducting research with human participants?”

5) Instruct them to discuss within their groups what a researcher should and shouldn’t
do while conducting research with humans.

6) Ask each group to write down on a green index card their responses for what a
researcher should do, and on a pink index card, their responses for what a
researcher should not do.

7) Ask a volunteer from each group to come up and present their group’s discussion.

3 Adapted from Shallwani, S., & Mohammed, S. (2007). Community-based participatory research: A training
manual for community-based researchers. Retrieved from
http://individual.utoronto.ca/sadaf/resources/cbpr2007.pdf.
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8) Divide a flipchart paper into two sections, on one side write, “What a researcher
should do”, and on the other side write, “What a researcher should not do”. At the
end of every presentation, ask the volunteer to glue his or her group’s responses to
the flipchart paper under the right section.

9) Distribute Handout 3: Principles of Research Ethics to the participants. If any of the
points have been missed, review them with the participants.

10)Allow the participants to ask questions.

Part 2. Case study: Focusing on the principles

Facilitator instructions:

1)
2)
3)

4)
5)

6)

Divide the participants into groups of 3-5.

Distribute Handout 4: Focus on the Principles to the participants.

Read out the instructions and the ethics case study to the participants. Explain to the
participants that they must fill in the table, making sure to take into consideration
the guiding questions in deciding how each principle applies to the case.

Give the groups 10-15 minutes to answer the questions and fill in the table.

At the end of the 15 minutes, ask one member from each of the groups to volunteer
and present their answers.

Prompt the students by asking them additional questions about the case, as follows:

a.

b.

During an observation, the researcher feels that the person she is observing
is becoming uncomfortable? Does she continue with the observation?
During an observation, one of the researchers snaps a picture of a patient to
use as the cover of the report. The researcher did this without first obtaining
the patient’s permission. Do you believe this is ethical?

For one of their interviews, the researchers approach a 12-year old child,
who is sitting without either one of her parents. What do they have to
consider in this case?

In a second interview, they record the participant without his/her
knowledge. Do you believe this is ethical?

Mid-way through an interview, the patient says that they feel uncomfortable
to continue. Do you believe it is OK for the patient to say that she doesn’t
want to continue with the interview? Do you believe the researcher should
pressure the patient to continue the interview?

One of the interview questions is about income. After one of the interviews,
the researcher starts discussing with his colleague, in front of everyone in the
community clinic, the income of the patient that he had just interviewed. Do
believe this is ethical? Do you believe the researcher should have done this?

15



Handout 3: Principles of research ethics*

Ethics is the set of moral principles or values that guide our lives. In research involving
humans, it is crucial that we let ethics guide us. There are basic principles that must guide
our research involving humans, as follows:

Care:
We must care for individuals, and focus on maintaining a healthy relationship with them and
within our community.

Respect for persons:

We must respect individuals and their autonomy (self-governance). Individuals are autonomous
agents, and those who have diminished autonomy (those who can’t make decisions on their own,
such as young children) should be protected. Obtaining oral or written consent from participants is
one way of ensuring that their autonomy is respected. Participants must be able to choose whether
they want to be a part of the study or not, and they must be given this choice. It is crucial that
information be presented to participants in way that they can understand it, so that they can make
an informed decision. It is unethical to force anyone to take part in a study.

Beneficence/Non-Maleficence:

An obligation to do no harm to participants (non-maleficence), and to maximize benefits, or do
good-beneficence) for them. To achieve this, it is important to assess the risks and benefits of the
research being undertaken—in all cases the benefits have to outweigh the risks.

Justice:

Refers to who receives the benefits of the research, and who bears its burdens—these must be
distributed fairly. This principle is important when selecting participants for the study, they must
be chosen equitably—when recruiting, one must consider why one particular participant or a
group of participants was chosen over another. Special consideration is owed to vulnerable
populations, who include prisoners, and refugees.

Privacy and confidentiality:

One must ensure that the privacy of a participant is protected, this is known as maintaining the
participant’s confidentiality. It includes protecting their personal information, and the data they
share with you. Protecting data is key to reducing the harm and risks that may befall a participant.
Confidentiality is key to ‘respect for persons’ and ‘beneficence’.

4 Belmont report: US Department of Health and Human Services. (1978). The Belmont report: Ethical
principles and guidelines for the protection of human subjects of research. Bethesda, Md.: The Commission and
Chowning, |., & Fraser, P. (2005). An ethics primer: Lesson ideas and ethics background. Seattle, WA:
Northwest Association for Biomedical Research. Retrieved from www. nwabr. org/education/primer.
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Handout 4: Case study: Focus on the principles>

Consider how the ethics principles previously discussed apply to the case below, and fill in
the table accordingly (kindly note that some of the principles may apply more than others
in a particular situation).

Case: A team of researchers wants to conduct a research study in a refugee camp to identify
the barriers to healthcare that the refugees in this community are facing. They decide that
they want to collect their data through observation of patients at a local community clinic,
and through interviews with a select few of the patients seeking care at the center. They
want to record.

Respect for persons
e  What would be respectful to the people (or other stakeholders) involved?

® How can we respect people and their right to make their own choices (autonomy)?

Beneficence/Non-maleficence
e How can we do the most good (beneficence) and the least harm (maleficence)?

o  What kinds of harms and benefits might arise from different situations?

Justice
e  What would be fair?

e How can we treat others equitably?

(Answer key available: Appendix 3)

5 Adapted from Chowning, J., & Fraser, P. (2005). An ethics primer: Lesson ideas and ethics
background. Seattle, WA: Northwest Association for Biomedical Research. Retrieved from www. nwabr.
org/education/primer.

17




Activity 4: Interviews®

Materials Objectives of the Activity:
e Flipchart paper This activity will introduce participants to semi-structured interviews,
e Markers and will guide them in developing effective interview questions. The
e Papers activity also aims to familiarize participants with semi-structured
e Writing utensils interviews through some role-playing activities.
e Photocopies of Handouts
5 and 6 for all By the end of this Activity participants will:
participants e Summarize the basics of a semi-structured interview

Develop questions for a question guide
Conduct a semi-structured interview
Have a practical understanding of this tool

Intended Audience
Youth facilitators and
research partners that will

be participating in ‘Youth Before this Activity participants will need to:
Voices’ e Know what research is
e Have an understanding of the different components, stages, and tools
Time needed of a research project
2 hours o Have determined the topic of interest and the research objectives

Part 1. What is a semi-structured interview?
Facilitator instructions:

1) Ask the participants what they know about semi-structured interviews. Write their
answers on a flipchart paper.

2) Compare and summarize their answers. Make sure that all of the key ideas in the
definition below are covered:

Semi-structured interviews are considered one of the most important tools
for participatory action research. In contrast to group discussions, interviews allow
us to obtain a personal opinion from the participant. An interview is very likely to
reveal conflicts within the community because responders may feel that they are
able to speak more freely than if they were in the presence of their colleagues. It is
important that an appropriate sample of participants, who are able to give you input
about your topic of interest, is selected for interviewing. Include a variety of
participants in order to obtain a variety of opinions and trends. It is important to
avoid biasing the answers. Ask questions about the participants’ own opinions and

6 Adapted from Community Development Project at the Urban Justice Center. (2012). Research for organizing
toolkit. New York, NY: Urban Justice Center and Bukhari, M. H. (2008). Participatory approach guide.

Morocco: Near East Foundation. Retrieved from:

http://maktabatmepi.org/sites/default/files /resources/arabic/01%Z20Participatory%20Approach%20Guide
pdf
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behaviors and not about their opinions on the behaviors of other. Interview key
stakeholders who may be involved in or who know about your topic of interest. For
personal information about a subject, you must meet the right person, and you must
be able to establish rapport, or build trust. The interview is recorded using a
recorder, if you obtain permission from the participant, or notes must be taken.
Interviews are analyzed by coding the resulting notes or transcripts, all the while
looking for themes. Try and include a variety of people, such as from other
communities, and not only people who are directly concerned with the topic of
interest, because they may be at the same level of importance as key stakeholders,
and can have valuable input about your community and the community members.

Part 2. Developing a question guide for your interview

Facilitator instructions:

1)

2)

3)

4)

5)

6)
7)

Prior to the onset of this activity, prepare two sheets of flipchart paper, one with
open-ended questions written on top, and one with closed-ended questions written
on top.

Explain to the group that we will be creating interview guides to cover the issues we
have agreed on. Briefly discuss with them what a good interview question is. Use
Handout 5: Summary of Interview Questions to guide your discussion. Make sure to
cover all the types of questions mentioned in the guide,

For every kind of question you present to the participants, ask them for an example,
if they can’t think of an example, you give them an example.

Divide the participants into equal groups based on the topics of interest that were
identified in the opening session. Give the participants 5 minutes to create at least 3
closed-ended and 3 open-ended questions about the topic of interest. Instruct them
to write

At the end of the 5 minutes, ask a member of each group to volunteer to write their
groups questions on the sheets of flipchart paper.

Discuss and summarize the questions that the participants have come up with.

At the end of the activity, distribute to the participants photocopies of Handout 5:
Summary of Interview Questions, and Handout 6: Guidelines for conducting semi-
structured interviews.

Part 3. Role-playing

Facilitator instructions:

1)

Ask the participants to divide themselves into groups of 3. Instruct them that within
this group, one person must volunteer to be the observer/note-taker, one person
must volunteer to conduct the interview, and one person must volunteer to be the
interviewee.
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2)

3)

4)
5)

6)
7)

8)

9)

Explain to the participants that this activity aims to familiarize them with
conducting semi-structured interviews. Tell them that they must use the questions
they have come up as their interview guide from Part 2.

If, for any reason, it was not possible to conduct Part 2 of this activity, then ask the
volunteer interviewers to join you on the side, and instruct them to ask the
interviewee questions covering the following topics: proceedings of a typical day,
work, education, family, relationships with people from the opposite gender,
friends, community/facilities, availability of resources, and how they meet their
needs. Instruct them to ask the questions however they feel comfortable asking
them, but taking into consideration what they have learned about interview
questions thus far. Allow them to ask questions, and answer any questions that they
may have.

Ask them if they feel there are any additional topics that should be covered, and add
any suggestions that they may have to the list of topics to be covered.

If the interviews are going to be recorded, show them how to use the tape recorder
or other technology that they will be using to record the interview.

Ask the volunteer interviewers to go back into their groups.

Encourage the observer/note-taker to take note of any questions that arise during
the ‘interview’, and to write down any other issues that may arise. (Ex: the
interviewee seemed uncomfortable answering a question, the question was closed
ended, the interviewee refused to answer a question...).

Bring the participants back together. Have a volunteer from each of the groups
describe the issues that came up during the role-play. Ask each volunteer: Are there
any questions that caused you trouble? Do you think that any of the questions need
to be changed? Are there any other issues that arose during the role-play? Record
the responses on a sheet of flipchart paper.

If an interview guide was used, have the groups correct the questions in the
interview guide accordingly.

20



Handout 5: Summary on developing interview questions?

It is crucial that your interview guide contain open-ended questions that will elicit
from the participants their opinions and points of view. A closed ended question is a
question that is usually answered with a yes or a no, or that results in a one or two word
answer. You should avoid these kinds of questions during an interview. Make sure your
questions are specific. The questions should be short and easy to understand. Questions
that are easy to understand are likely to obtain more details from the participant.

Examples of closed-ended questions:

Do you live here?

How long have you lived in this house?

Are you the oldest sibling?

Do you have access to healthcare?

Do you use public transportation?

Are you satisfied with the quality of education you are receiving at your school?

Alternatively, try and engage the participant in conversation by asking them open-
ended questions. These types of questions allow for an in-depth response, and allow the
participant to share stories and experiences, which may enrich the data you collect. Open-
ended questions must try and extract a participant’s feelings or opinions concerning an
issue. Ask “what, when, where, and how” instead of “why” questions. While “why”
questions may usually result in the participant giving you a justification, “how” questions
result in descriptions. “Why” questions may also make the participant defensive.

You may probe the participant during the interview. A probe is a question that
helps you dig deeper when the participant is being too superficial. You may also use a
probe when you would like the participant to clarify something for you.

Examples of open-ended questions:

e What s it like living in this refugee camp?

¢ How do you define quality of education?

e What is your opinion about the quality of education that you receive at your
school?

e How do you believe that public transportation in Lebanon can be improved?

¢ What kinds of services do you wish were offered at your local community clinic?

e Tell me about your relationship with the locals?

7 Adapted from: Community Development Project at the Urban Justice Center. (2012). Research for organizing
toolkit. New York, NY: Urban Justice Center and Bukhari, M. H. (2008). Participatory approach guide.

Morocco: Near East Foundation. Retrieved from:

http://maktabatmepi.org/sites/default/files /resources/arabic/01%Z20Participatory%20Approach%20Guide
pdf
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Examples of probes:

e What do you mean by ?

e Can you be more specific about ?

e (Can you tell me more about that?

e Whenyousaid ____ what did you mean? Can you give me an example?
e What were your feelings about ?

¢ You mentioned ____.Can you explain what you meant?

Questions to avoid:

e Leading questions, which lead the participant to a particular response. For
example, “Don’t you believe that racism affects your chances of getting a job?”

¢ Questions with multiple elements, which ask about more than one issue
simultaneously. For example, “What do you think about the health services at
your primary healthcare center and do you believe you are receiving all the
services you need? Or are there services that are lacking?”

These same guidelines apply to focus group discussions. Questions must be open-ended,
they must sound conversational, they must be clear and simple, must be short and to the
point, and must include clear directions. In focus group discussions, you are interested in
the group dynamics, and in the group’s opinion, not in each individual’s opinion.

Examples of focus group questions:

e Describe how the staff at primary healthcare clinic treats you.

¢ What do you think about the services available at the primary healthcare clinics?

e How do you feel about the health services available at your local community
clinic?

e How do you believe the services at primary healthcare centers can be improved?

e What types of educational materials do you wish were provided for patients
visiting the primary healthcare center?

You may ask the same question to more than one participant; however, be sure not to put
any pressure on any of the participants, or to single any of them out.

22



Handout 6: Guidelines for conducting interviews?8

1) The interview group is formed of 2 to 5 people from different specialties.

2) You should start by saying HI and then telling them that the group came for
learning. Start the session by mentioning someone or something in
particular.

3) Conduct the interview in a non-official manner and mix the questions with
the rest of the discussion.

4) Be open-minded.

5) Allow each person of the group to be done with posing the answers and then
ask what you want to ask (Do not interrupt the participant).

6) Delegate someone to do the observation (then exchange roles).

7) Ask sensitive questions in a considerate way.

8) Pay attention to the facial expressions.

9) Avoid asking leading questions.

10) Avoid questions that can be answered with a “Yes”/ “No” (closed-ended
questions).

11)Avoid an interview that might require more than 45 minutes.

12)Avoid a focus group that requires more than 2 hours.

13)There should be for each one of the interviewers a list of the topics that will
be discussed during the interview time.

14)Don’t ask a lot of leading questions since these questions make the
confirmation of the information later on more difficult and hard to believe.

Also, be well prepared before doing the interview. Make sure that the discussion is
in the form of a dialogue to facilitate extraction of information. Try to look simple
and count on a small group to conduct the research, take a small notebook with you
to write the notes. Be aware of the daily schedule of the members of your
community and avoid conducting interviews through surveying.

Common mistakes in interviews:

1) Not listening carefully.

2) Repeating the questions.

3) Helping the interviewee to conclude his/her answer.

4) Asking ambiguous questions.

5) Asking questions that do not respect the feelings of the interviewees.

8Adapted from Bukhari, M. H. (2008). Participatory approach guide. Morocco: Near East Foundation.
Retrieved from:
http://maktabatmepi.org/sites/default/files/resources/arabic/01%20Participatory%20Approach%
20Guide.pdf
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6) Not following the truth and not making sure that the information are correct.

7) Believing all the answers.

8) Asking guided questions.

9) Allowing the interview to go on for longer than the specified time.

10)Exaggerating when generalizing the results.

11)Paying more attention to what the more privileged interviewee (more
educated and richer) says than to what the others say.

12)Ignoring anyone whose thoughts do not get along with the opinions and the
views of the researcher.

13)Giving more importance to the information that contains numerical data.

14)Not recording in a systematic way.
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Activity 5: Focus Group Discussions®

Materials

e Flipchart paper
e Markers

e Papers

Objectives of the Activity:

participants to the different roles of a focus group.

e Writing utensils

e Scissors By the end of this Activity participants will:

e Summarize the basics of a focus group, as well as some of its
Intended Audience advantages and disadvantages
Youth facilitators and ¢ Distinguish the different roles of a focus group

research partners that will e Have a practical understanding of this tool
be participating in ‘Youth

Voices’

Time needed
2 hours

Before this Activity participants will need to:
e Know what research is

e Have an understanding of the different components, stages, and tools

of a research project

e Have determined the topic of interest and the research objectives

Part 1. What is a focus group?

Facilitator instructions:

1)
2)

3)

Ask the participants what they know about focus groups. Write their answers
on a flipchart paper.

Next, ask them about what they believe the advantages and disadvantages of
focus group discussions may be.

Compare and summarize their answers. Make sure that all of the key ideas in
the definition below are covered:

Focus groups are used to collect information on the level of groups
and society in a guided manner. They are led by a facilitator, and if conducted
correctly, may have many positive results, including that they allow us to
obtain high amounts of information. Focus groups also allow direct
confirmation of information, as data will be gathered from other people in
the group. When there are more than 20-25 participants, it is recommended
to split them to smaller groups, as it is difficult to deal with big groups
especially since larger groups have the tendency break into smaller groups.

o Adapted from: Community Development Project at the Urban Justice Center. (2012). Research for
organizing toolkit. New York, NY: Urban Justice Center and

Bukhari, M. H. (2008). Participatory approach guide. Morocco: Near East Foundation. Retrieved from:
http://maktabatmepi.org/sites/default/files /resources/arabic/01%Z20Participatory%20Approach%
20Guide.pdf
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This activity will introduce participants to the basics of focus groups,
focus group guides, and focus group questions. It will also introduce



Focus groups may be biased when the participants believe that the
facilitators who are leading the discussion have the ability to reward them or
to punish them.

Focus groups might reveal the social values people believe in more
than their actual behaviors, however triangulation techniques, in addition to
the analysis of the data obtained will reveal the true information that we are
aiming to get. People who are in charge of conducting the focus group are
advised to not pressure any of the group members and to maintain diversity
in the opinions. It is permitted to have an unofficial discussion in order to
obtain the opinions of participants who were not able to speak explicitly
during the time of the focus group. Focus groups require more time than the
personal one-to-one interviews.

To discuss specific topics in details, some small groups (6-13 people)
are invited or are made aware about the issue to be discussed; they may be
knowledgeable about the details of it. An ideal focus group contains 7-10
participants. A moderator or facilitator is usually chosen to direct and guide
the discussions about the main topic and acts to control the dominance of a
certain person on the discussion. Even in a focus group discussion, you must
be able to establish rapport, or build trust. The focus group is either recorded
using a recorder, if you obtain permission from the participants, or notes are
taken. Focus groups are analyzed by coding the resulting notes or transcripts,
all the while looking for themes.

4) Explain to the participants the role of facilitator and note-taker:

e Facilitator: A person who guides a focus group discussion

e Note-taker: Takes notes during the focus group discussion. The note-
taker pays attention to the non-verbal actions and cues of the
participants. These are just as import as the interview responses in
understanding that participants opinions and views.

5) Explain to the participants about focus group discussion questions, using

Handout 5: Summary of Interview Questions as your guide. Take this chance to
review the kinds of questions covered in the handout.

Part 2. Role-playing
Facilitator instructions:
1) Before the activity, write down the following instructions on slips of paper:

e Disagree with the other participants. Try to turn the conversation into
a debate.

e Bring up topics that are not related to the focus group questions that
the facilitator has asked.

e Always answer using short answers with one or two words only.
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2)

3)

4)

5)

e Interrupts other participants.

e Try to help others participants of the focus group with their problems.
Give them advice.

e Getup in the middle of the focus group at least two times. Say you
have to go to the bathroom or that you have to take a call.

Explain to the participants that this activity aims to familiarize them with
conducting focus group discussions. Tell them that they must use the
questions they have come up with during the Activity 4: The Interview as their
interview guide. Allow them to ask questions, and answer any questions that
they may have.

If you are going to be recording the interviews, show them how to use the
tape recorder or other technology that they will be using.

Ask 8 participants to volunteer to partake in the focus group role-playing
activity. Two of the participants must volunteer to be the facilitator and the
note-taker. The remaining 6 participants must choose one of the slips of
papers. Explain to them that during the focus group discussion they must
follow the instruction on the slip of paper. Instruct the other participants to
observe and take note of any issues that may arise during the focus group.
Bring the group back together. Ask them: How did you feel about the focus
group discussion? Ask the facilitator how they felt? What did they feel
worked, and what would they have done differently? Did any of the questions
cause you trouble? Did the facilitator do a good job in prompting the
participants? Are there any other issues that arose during the role-play?
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Activity 6: Community Mapping

Materials Objectives of the Activity:

e Flipchart paper This activity will introduce participants to drawing participatory and
e Paper collective community maps.

e (olored pencils

e Markers By the end of this Activity participants will:

e (Crayons e Have a practical understanding of this tool

e Scissors e C(reate participatory and collective community maps

e Pencils e Deduce the benefits of this tool

e Erasers

e Sharpeners
e Computer

Before this Activity participants will need to:
e Know what research is

Intended Audience ¢ Have an understanding of the different components, stages, and tools

Youth facilitators and of a research project
research partners that will ~ ® Have determined the topic of interest and the research objectives

be participating in ‘Youth

Voices’

Time needed
2 hours

Part 1. Drawing a community map

Facilitator instructions:

1)
2)

3)

4)

Review the subjects/issues with the participants.

Explain to the participants that they are the target population, and that they
will be using this tool to represent an aspect of their lives.

Explain to the participants that after reviewing the resulting maps, we will
discuss the use of the tool, as well as benefits and limits of its use.

Divide the participants into groups of 4-6. In order to benefit from this
activity, the maximum number of participants in each group should be 7
participants. If the participants come from different geographical areas, ask
them to group themselves into groups that live in the same geographical area
(ex: if there are participants from 3 different locations in the Bekaa Valley,
such as Qab Elias, Majdal Anjar, and Marej; then ask all the participants from
Qab Elias to draw their map together, and ask all the participants from
Majdal Anjar to draw their map together...). If there are too many
participants (more than 7 participants), then ask those participants that live
in the same neighborhood to work together. A community is not only defined
by its geographical area, it is also defined by the common values shared by its
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5)

6)

7)

8)

9)

members; so if all the participants are from the same geographical area, ask
them to divide themselves into groups however they feel comfortable.

Ask each group to identify a place/location where the majority of them live
(town, city, neighborhood in the city, or camp...).

After each group has agreed on a place/location, ask them to draw this
place/location in details. Give the participants 30 mins-1 hour to draw their
map. It is crucial to give the participants total freedom in terms of what they
draw, without ever telling them if something is wrong or right. Do not specify
what they must draw, instead, explain to them that they must draw:

e Everything in their community.

e Everything they can think of, and always from their own perspective.

e What they see and what they are living in their community.

During the activity, make sure that all group members are participating while
drawing the map, and that no one participant is drawing alone.

At the end of the time allocated for the activity, ask 2 volunteers from each
group to present the group’s map. After the volunteers have finished
presenting, ask the rest of the group members if there is anything they would
like to add.

Review the drawings with the groups. Guide them in drawing conclusions
and/or extracting key information as they "read" their maps. For each group
(if these have not been brought up):

e Instruct them to indicate where they live on the map.

e Ask them to show you where the schools and community clinics are
located.

e Ask them to show you where they buy their things.

e Askthem to show you any dangerous streets, streets with holes,
streets without a sidewalk...

e Askthem to indicate where they spend most of their time. Ask them
why they spend most of their time here.

e Askthem to indicate the places they avoid. Ask them why they avoid
these places.

e Askthem to indicate any particularly dangerous areas on the map. Ask
them why they consider these places dangerous.

e Askthem to indicate an area where girls might feel uncomfortable
walking or passing. Ask them to explain why girls would feel
uncomfortable walking or passing here.

e Ask them to share with you any outstanding aspects about their
community situation, as observable on the map. You may probe by
giving suggestions

10) Announce that the activity has come to an end.
11)Open the floor to a group discussion, ask the participants:

e How do we use this tool?
e What are its main benefits?
e What are the requirements for its successful use?
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Activity 7: Exploration (Community Walks)

Materials

e Flipchart paper
e Markers

e Paper

e Writing utensils

e Digital cameras or
smartphones with a
camera

Personnel

Both a youth facilitator and
a Save the Children staff
member must accompany
each group of research
partners when they leave
the training site or meeting
point to collect data from
the community.

Intended Audience
Youth facilitators and
research partners that will
be participating in ‘Youth
Voices’

Time needed
3 hours 30 minutes

Objectives of the Activity:
This activity will introduce participants to, and train them in the use of
“Exploration” as a PAR tool.

By the end of this Activity participants will:

e Describe different aspects of a community, such as the environmental
setting, the physical features of the geographical location of the
community, and the physical and emotional condition of the
community members

e Have a practical understanding of this tool

e Deduce the benefits of this tool

Before this Activity participants will need to:

e Know what research is

¢ Have an understanding of the different components, stages, and tools
of a research project

e Have determined the topic of interest and the research objectives

e Know how to develop an effective interview guide

¢ Know how to conduct an interview

There are multiple ways in which this activity can be conducted, but in all ways, the
research partners are divided into groups, and each group takes charge to discover
an aspect of the community, including the environment, the physical structure, the
people, etc. By people here, we mean diverse members of the community, or the
location being explored. Youth can interview members of the host community as
well as refugees. They may also interview store owners, and store employees. In
short, they must interview everyone whose opinion they deem important when
trying to answer their research question. As for the environment and physical
structure of the community, it must be explored using all senses, i.e., the youth must
listen, look, smell, touch, etc. What they look for in the environment and in the
physical structure of their community will also depend on the research question. If
for instance, they are interested in public safety (as part of the environment and
physical structure of the community), then they may look for items like the ones
suggested in Handout 7: Sample checklist for direct observation of public safety in the

community.
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Activity 8: Direct Observation10

Materials Objectives of the Activity:
e Flipchart paper This activity will introduce participants to, and train them in the use of
e Markers observation as a PAR tool.
e Paper
e Writing utensils By the end of this Activity participants will:
e Photocopies of Handout ® Havea practical understanding of this tool
7 e Develop a systematic checklist for observation
e Explain the main components of a systematic checklist for
observation
Intended Audience e Deduce the benefits of this tool

Youth facilitators and
research partners that will Before this Activity participants will need to:

be participating in ‘Youth e Know what research is

Voices'’ ¢ Have an understanding of the different components, stages, and tools
of a research project

Time needed e Have determined the topic of interest and the research objectives

2 hour 45 minutes

A direct observation, or what you choose to observe, is dependent on your research
question.

Part 1. Introduction to direct observation
Facilitator instructions:

1) Explain to the participants the importance of observation. Tell them that in
participatory research, the researcher is especially prone to believing
misleading information based on false beliefs. These beliefs may be based on
what they hear about, rumors, and gossip. People usually believe in the
values and activities that are incompatible with real life, and it is common to
be told about a certain habit, and then realizing after checking, that this habit
has disappeared or has perhaps not been exercised at all. As a result, there
must be direct observation of important indicators within the community to
support the researcher’s findings. These indicators can be used in the
preparation of immediate questions to be asked to members of the
community without having to process and prepare a survey form.

10 Adapted from Bukhari, M. H. (2008). Participatory approach guide. Morocco: Near East
Foundation. Retrieved from:

http://maktabatmepi.org/sites/default/files /resources/arabic/01%Z20Participatory%20Approach%
20Guide.pdf
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2) Explain to the participants that an indicator can be anything. Any event,
process, or relationship may be observed and used as an indicator of some
other variable that can be difficult or impossible to observe, for example, the
quality of the home may be used as an indicator of the wealth of the people
living there. Ensure that they know that indicators should be valid, specific,
reliable, relevant, meaningful and appropriately timed.

3) Direct the participants to use all of their senses while conducting the
observation, including their sight, hearing, touch, smell, and taste. Instruct
them to participate in community activities if this will help them understand
the community members better.

4) Instruct them to take note of the market and types of transportation available
(such as buses, taxis, trains), the working areas, midwives and barbers,
homes, health centers, schools, public meetings and places of worship, places
of entertainment and recreation.

5) Explain to them that the results of an observation are codified. These can
then be organized into themes, and analyzed using thematic analysis, for
qualitative analysis; or they may be quantified, and analyzed using
quantitative methods.

Part 2. Developing a checklist for observation

You do not always have to develop an observation checklist to conduct a direct
observation; sometimes a checklist may confine what you observe. However, a
checklist is useful when you want to be consistent, and systematic, and when you
want to ensure that you obtain reliable results. It is especially useful when a number
of researchers will be conducting the same observation in different locations, and
you want to ensure that they all collect similar information on the items and issues
of interest. Always include a space in the checklist where the observer has the
freedom to add any additional, significant observations they made that were not on
the checklist.

Facilitator instructions:

1) Explain to the participants that an observation may be guided using a
checklist. A checklist can be very specific, for example, it may cover only
safety within the community.

2) Guide the participants in developing a sample checklist to assess safety
within their community. Tell them that a checklist is also known as a data
collection log. Explain that a checklist is important in order to obtain
systematic, and standard data from the observations.

3) Open the floor to a brainstorming session for the participants. Ask them
about indicators of safety within their community (or any subject related to
the work of field research). This list of indictors may be used later during the
training, or may serve as the base for a checklist.
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4) As asecond part of this activity, divide the participants into two groups and
direct them to prepare a checklist that they may use before they go out to
perform an observation on the safety of their community.

Instruct them that they must keep the following points in mind when
preparing the checklist:

5)

6)

7)

Ask them, ‘What data is important to collect when performing a direct
observation?’

Instruct them to think carefully about the objectives and research topics
that you have been assigned.

Instruct them to select indicators that can be evaluated through direct
observations. Give them the following example: If you are observing a
dinnertime meal at your household, you’ll need to note the number and
kinds of dishes on the table, the number of people having dinner at the
table, and how many people are having dinner somewhere else. You need
to be specific, jot down the age and gender of the people you are
observing. You'll need to note the quality and the quality of the food, how
the food is handled, how the food is eaten, etc.

What are the possible indicators that we can use to assess safety in this
community?

Bring the groups back together, and have each group explain the indicators
they have chosen, and why they chose them. Write down their responses on a
sheet of flipchart paper.

Summarize the indicators, and give additional suggestions if any are missing.
Distribute to the participants photocopies of Handout 7: Sample checklist for
observation of safety within the community.
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Handout 7: Sample checklist for direct observation of public safety in
the community11!

Site location or address:

Date of observation session:

Name of the observer:

Length of the observation session:

Time of day: Morning Afternoon Evening
Day of the week: Monday Tuesday Wednesday
Thursday Friday Saturday
Sunday

Kindly, use an X to indicate every time the following item is observed:

1) Traffic lights that are defective:

2) Street-lights that are defective:

3) Blocked sidewalks:

4) Heaps of trash:

5) Graffiti on buildings or equipment:
6) Other signs of vandalism:

7) Cars parked illegally:

8) Cars driving illegally:

9) Loose electrical wires:

10)Broken water pipes, with water running on the street:
11)Abandoned buildings:

12)Holes in the street:

11 Adapted from: Ouellet, M., Rainville, M., Bouchard, L. M., & Belley, C. Guide to direct observation of

community safety. Quebec, Canada: Institut national de santé publique. Retrieved from
https://www.inspq.qc.ca/pdf/publications/1005_DirectObservation_Vol12_eng_.pdf.
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Use this space to describe any outstanding characteristics or points about the
items that were observed:

Kindly, use an X to indicate every time the following situation is observed:
1) A person crossed the street, without looking both ways:
2) A person who is walking on the street instead of on the sidewalk:
3) A person driving a car haphazardly or dangerously:
4) A person driving a motorcycle haphazardly or dangerously:

5) An altercation between two people:

Other noteworthy situations observed:

Use this space to describe any outstanding characteristics about the
situation(s) you observed (places where or times when a problem arose):
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Activity 9: Photovoicel?

Materials

e Flipchart paper
e Markers

e Paper

e Writing utensils

e Samples of photos to
introduce Photovoice

e Digital cameras or
smartphones with a
camera

AND

e Color printer

e Al or A2 sized poster
papers

e (Glue or equivalent

OR

e Overhead projector

e Computer or laptop

Intended Audience
Youth facilitators and

research partners that will

be participating in ‘Youth
Voices’

Time needed
2 hours 30 minutes

Objectives of the Activity:
This activity will introduce participants to, and train them in the use of
“Photovoice” as a PAR tool.

By the end of this Activity participants will:

Have a practical understanding of this tool

Explain different aspects of their lives through photos

Produce a photo-journal describing certain aspects of their lives or
community

Deduce the benefits of this tool

Before this Activity participants will need to:

Know what research is

Have an understanding of the different components, stages, and tools
of a research project

Have determined the topic of interest and the research objectives
Know how to use a digital camera or a smartphone camera; otherwise
participants must take photography classes

This activity is best introduced at the end of the first day of a two-day
training workshop. This will allow the participants some time (till the
second day of the workshop) to take photographs in their
home/community, etc, once they receive the prompt or research question.

Part 1. Introducing Photovoice and photography ethics

Facilitator instructions:

1) Show the group the photographs that you have prepared; these photographs
must be of something that the participants can relate to, such as a common or
popular location in their community, a picture of their school, a common
hangout place, an event that they were a part of, etc.

2) Askvolunteers to share what memories, thoughts, or feelings the
photographs invoked. Explain to them that Photovoice is a PAR tool that

12 Adapted from Shallwani, S., & Mohammed, S. (2007). Community-based participatory research: A
training manual for community-based researchers. Retrieved from
http://individual.utoronto.ca/sadaf/resources/cbpr2007.pdf and from The Photovoice Manual,
retrieved from https://photovoice.org/wp-content/uploads/2014/09/PV_Manual.pdf
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3)

4)

allows community members, our research partners, to capture, either
through photography or video, different aspects of their community, and
their everyday lives. Photovoice uses the power of photographs to help
people identify, represent, and analyze issues within their communities, and
thus we can understand a community’s strengths and weaknesses, and
identify its issues. We get to understand different aspects of a community
through the participant’s eyes, because each photograph is accompanied by a
story shared by the photographer.

Next, ask the participants the following questions, and write their responses
on a flipchart paper:

e How might community members react to photographs being taken
within the community? How can we deal with this?

e What kinds of risks would you be exposed to while taking
photographs in your community?

e Should we take a picture of someone without asking their permission?
How can we approach someone to ask them if we can take a picture of
them?

e What types of photographs taken of you would make you feel
uncomfortable? What would you be doing in these photographs?

Type up the participant’s responses, and give each participant a copy of the
principles that arose during the discussion.

Summarize the participant’s discussion and explain to them that like any
other research project, Photovoice must follow the principles of research
ethics discussed at the beginning of the training workshop. Summarize the
principles (Handout 4: Principles of Research Ethics). Most importantly,
consent must be obtained from all photo subjects.

5) Present to the participants the advantages and disadvantages of Photovoice:
Advantages: Disadvantages:
e Allows participants to show us their | ¢ May be expensive, especially if
own perceptions of their photographs are going to be printed
communities e Privacy is difficult to ensure because
e A good way to include vulnerable participants will be taking the photos
populations, because it gives them a themselves
voice and a chance for discussion e Confidentiality is difficult to ensure,
e Enables community members to since photographs will be shared and
analyze their community’s strengths may be displayed later on; also
and weaknesses multiple members of the community
e Participants get to choose what they will be present during the discussion
want to display, and thus, what is and analysis sessions
meaningful to them and what is e May produce too many photos, and
worth remembering not all can be used
e Photographs are visually powerful, e Photovoice may not be appropriate in
and provide evidence to all communities
policymakers of community e There may be some physical risk
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member’s lived experiences involved in taking photographs in the

community

N.B. You must obtain permission from the participants to use their photographs.

Part 2. Using Photovoice

Facilitator instructions:

1)

2)

3)

4)

5)

Before conducting this activity, prepare a research question to guide the
youth as they conduct use the Photovoice tool. This question can be related
to the overall research objectives of this project, or it may be a more specific
prompt, for the sole purpose of practicing this activity. The research
question must be all encompassing, covering both positive aspects and
strengths of the community, as well as negative aspects and needs of the
community.

Examples of prompts to guide the youth as they take photographs:
Something I like

Something I do not like

My favorite place

My favorite thing(s)

My favorite person

Something that means a lot to me

Examples of research questions to guide the youth as they take photographs:
e Whatis a day in your life like?
e What are your dreams and hopes for your community?
e What places in your community make you feel safe, and what places
make you feel unsafe?
e What are the different kinds of relationships in your community?

Present the research question to the participants, and explain to them that
they must take photographs that represent their answers to this question.
Explain to them that they can take as many photos as they want, and that
they can take a photo of anything as long it is representative of their answer
to the question.

Explain to the participants that for every photo they take, they must provide
a summary which includes: who took the photo, a brief description of the
photo, why they took the photo, and how it answers the question for them.
Instruct the participants that they must have the photographs ready by the
next workshop meeting day.

On the following day, you can either print the photographs the participants
took using a color printer, or ask the participants to display their
photographs on PowerPoint using an overhead projector. If the photographs
are going to be printed, print two copies of each. For printed photographs,
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give the participants one copy of the photographs, and ask the participants to
glue the photos, with a summary of each photo, on a poster paper. In both
cases (printed or projected), ask the participants to present their photo
summaries orally to the larger group. If too many photos were taken, ask
them to choose 5 of their favorite photos for discussion and analysis.

Part 3. Analysis of the photographs
Facilitator instructions:

Analysis of the photographs may be guided by a Photovoice technique called
“SHOWeD"13, In this technique, the facilitator guides participants through their
presentation of their photographs by asking them the following questions:

1) What do we See here?

2) What is really Happening here?

3) How does this relate to Our lives?

4) Why does this situation, concern or strength Exist?
5) What can we Do about it?

Alternatively, the facilitator can guide the participants in conducting a
thematic analysis. Divide the participants into groups of 4-5. Ask them to discuss the
significance of each of their chosen photos to the group. After the participants have
discussed their photographs, ask the participants to arrange the group’s
photographs into themes. For this analysis activity, each group of participants
should be accompanied by a facilitator who ensures that all group members agree
on the arrangement of photos by themes, and who helps incite themes if the
participants are having trouble thinking of themes themselves. This method works
best if the photographs have been printed, because you can then ask the participants
to glue the second copy of the photos you printed onto flipchart paper or poster
paper by theme. Each group will then present the results of their thematic analysis
to the rest of the groups.

13 Wang, C.C. (1999). Photovoice: A participatory action research strategy applied to women’s health.
Journal of Women'’s Health, 8(2), 185-19.
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Activity 10: Reflective Journals14

Materials Objectives of the Activity:
o Flipchart paper This activity will introduce participants to, and train them in the use of
e Markers “Reflective journals” as a PAR tool.

Bound notebooks (one
for each participant) OR By the end of this Activity participants will:

voice recorded ORvideo e Have a practical understanding of this tool

camera OR voice e Reflect on different aspects of their lives and the PAR project through
recorder writing

Writing utensils e Produce areflective journal describing the PAR project, as well as
Copies of Handout 8: certain aspects of their lives or community

Expectations for your
journal entries, and what
to include in a journal Before this Activity participants will need to:

entry ¢ Have determined the topic of interest and the research objectives

Intended Audience
Youth facilitators and
research partners that will
be participating in ‘Youth
Voices’

Time needed
1 hour

Ajournal or diary entry is “a personal account of ones’ life”, it gives participants
total freedom to share all aspects of their life, including their feelings and
experiences, as well as those aspects of their life that they feel are too embarrassing
to share in an interview or other kind of setting (Barker & Weller, 2003). Journal
entries may be used as a PAR tool, to reflect on lived experiences within the
community, or as a means to reflect on other PAR tools. They may also be used to
reflect on the PAR process itself.

Part 1. Journal entries as a PAR tool
Facilitator instructions:

1) Before conducting this activity, prepare a question to guide the youth as they
write in their journals. The question can be related to the overall research

14 Adapted from Barker, ]., & Weller, S. (2003). “Is it fun?” Developing children centred research
methods. International Journal of Sociology and Social Policy, 23(1/2), 33-58.
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2)

3)

objectives of the project, and it must be as comprehensive as possible (ex:
covering both positive and negative aspects, both strengths and
weaknesses...).

Examples of questions to guide the youth as they write journal entries:

e Describe the instances in which you felt you were included in or
excluded from different activities at home/at your school/in your
community. How did these instances make you feel?

e What does safety mean to you? Describe instances where you felt safe
during the week. Describe instances where you felt unsafe during the
week. How did these instances make you feel?

e What concerns do you have about your school community/larger
community/family/friends/neighborhood? What process would you
use to address these issues? How would you gather data? How would
you record your progress? How do you feel about these issues?

Present the question to the participants, and explain to them that they must
keep a week long “diary” chronicling their daily activities based on the
question proposed. Tell them that they may choose to voice record, video
record, or write as many entries as they want in order to answer the
question, and that they are free to speak or write in any way they feel
comfortable. They may even draw in their journals if they feel comfortable
drawing. Explain to them that for these entries, their thoughts, feelings and
experiences matter more than grammar, punctuation, spelling, or formatting.
The only rule is that they must include the date for every entry (See Handout
8: Expectations for your journal entries, and what to include in a journal entry).
A new research question is proposed every week. This question may be
based on the results or outcomes of the tool or activity that were conducted
during the day’s meeting, or weekly research proceedings.

Part 2. Reflecting on PAR tools

Photovoice

Have the participants write the summaries and analyses of their photos in

their journals instead of on the poster paper, they can then write a shorter summary
on the poster paper, or present a summary as they are describing the photo.
Participants may also answer the SHOWeD questions for every photo as a journal
entry. Have them reflect on the Photovoices’ strengths and weaknesses as a tool.
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Interviews

After every interview, instruct the participants to look back at their interview
notes, or have them listen to their interview recordings, and ask them to reflect by
writing an entry in their journal, which answers the following questions1®:

How did the interview go?

What went well? What didn’t go well?

What did I do well? What would I do differently if | were to repeat the
interview?

Where did I get stuck?

Did I listen well? Did I interrupt the participant? Did I ask questions
that elicited more detail?

Did I pick up on cues from the participant? Which cues did I miss?

Explain to the youth that these same questions are applicable when and if they
facilitate a focus group discussion. They may also ask themselves these questions
after conducting an interview with their group as part of the Exploration tool.

15 Taken from Shallwani, S., & Mohammed, S. (2007). Community-based participatory research: A
training manual for community-based researchers. Retrieved from
http://individual.utoronto.ca/sadaf/resources/cbpr2007.pdf
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Handout 8: Expectations for your journal entries, and what to include in
a journal entry

Expectations for the journal entries!s:

e What s the purpose of the journal?

A reflective journal is an important tool for learning and growth. A participant will
learn through critical thinking, reflection, expression of thoughts and emotions,
exploring personal goals, increasing confidence, etc.

e What is the expected format of the journal?

The journal can be handwritten, or it can be typed. You are free to write in any way
you feel comfortable, as long as you are coherent. Participant thoughts, feelings and
experiences matter more than grammar, punctuation, spelling, or formatting. You
may even draw if you feel comfortable drawing, and if you feel like drawing will help
you express your thoughts and feelings. Just be sure to add a short summary or
description of your drawing. Every entry must include a date.

e What you will be writing:

You will be assigned topics (such as preset questions) occasionally, and you will be
expected to reflect on your daily field and activity experiences (see guiding
questions below).

e How much are you expected to write?

There is no upper or lower word limit to how much you may write, just be sure to
answer at least a few of the guiding questions, and to include what is on your mind.

e When will the journals be due?

This will depend on how often you will be meeting with the youth facilitators and
research partners. At least one journal entry is required for every meeting, or after
conducting an activity; however, you are not limited to this journal entry, feel free to
reflect on any experiences or thoughts that come to mind that are related to this
PAR project.

e Who will read the journals?

The journals will be read by the research team at Issam Fares Institute for Public
Policy and International Affairs, and the staff at the Save the Children regional and
local offices. We will never share quotes or parts of your journal with anyone, unless
you give us the permission to, and even if we do share parts of your journal, we will

16 Adapted from Walker, S. E. (2006). Journal writing as a teaching technique to promote reflection.
Journal of athletic training, 41(2), 216.
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never use your name. Your written journal entries will be anonymous. However, it
may be difficult to ensure confidentiality with any video or recorded journal entry;
but again, we will not use any quotes or parts from your entries if you do not feel
comfortable or if you do not give us permission to use them. Please feel free to
indicate if you do not want us to use or share a a quote from or a particular journal
entry by writing the statement, “I do not wish for quotes or parts from this entry to
be shared”.

Tips and Guiding questions for the journal entries!’:

e Choose a method (writing and drawing, typing, video or voice recording), a
suitable time, and a place where you feel comfortable, in order to write your
journal entries; doing this will increase the likelihood that journal writing will
become a part of your routine.

e Begin all your reflective journal entries by writing the date.

e Always start the journal entry by providing a short, objective, description of the
day, meeting, experience, and/or activity, and ask yourself, “Why did things
happen the way they did?” Reflect in your journals on the proceedings of that
day or week (for week long activities); use the following guiding questions when
writing your entries:

- How did I feel about the experience or activity?

- Was there a particular challenge that I faced during the meeting/activity?
How did it make me feel?

- What were my feelings about communicating and interacting with my
colleagues and the youth? (ex: Was it easy/difficult? Did I feel
confident/shy?)

- For group activities, ask yourself, “How was it working with my
colleagues and other youth?”

- What did I learn from this activity?

- What would I have done differently?

e For youth facilitators, reflect on your use of or presentation of the tool:
- What tool did you use? How long did it take you to present it?

- How did you present the tool to the youth? (Did you use a practical
method, or did you give them a lecture?)

17 Adapted from Jones, K. (2014). The reflective practitioner and reflective journal writing. ARC II
2014. Retrieved from http://www.ctohe.org/arcresources/arcii2014-
15/core/files/Jones/JonesReflective]JournalWritingHandoutSeptember27.pdf and James, E. A,
Milenkiewicz, M. T., & Bucknam, A. (2007). Participatory action research for educational leadership:
Using data-driven decision making to improve schools. Sage Publications.
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- How did you feel while presenting?

- How did the youth respond? Was it easy for them to understand the
instructions?

- What are some of the things they shared or said that really stood out to
you? (Try to write down important quotations as the youth say them, this
is known as “transcribing verbatim”)

- Did you relate to any of the youth'’s experiences?

You may also reflect on your colleagues outputs. For example, if the tool used
was community mapping, reflect on the other groups’ community maps.
Reflection here does not mean judging, or deciding if the output was right or
wrong, there are no right or wrong outputs (ex: answers, community maps,
drawings, photos). Rather, reflection here means asking yourself, “Can I
relate to my colleagues outputs? What were the similarities and differences
between my output and theirs? What did I learn from their outputs?”
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Analysis Tools




:u\.a.‘mfu.éu}& Q_I\JM\ é‘j.ﬁ d‘jh ‘1 MS‘J\

j ¢ Al
<) gl [l g A

P

o gladll

48




Sadl dSau e zasai 12 Jidaill 3

a9 ai0llg anbuwd) plaidl &njaos Wikl Guanlall paldl

Aol &4y fasi:gJgll sgaall

bl

&102 LLS g il 6gaall
&l Gl

&alaidl dcloial
\ \
> 7~
LISTRV) ayils
Qslaidl syl asylio @18 | Wlall Jlsiil
oAl Qg Jo=ll
O A=)l wea
spuwbl @as s | Jjiollg &y aoll |
>
gl elgll elais cqu [ M P22
rlzoll Gunlys
Wl 6yis ails | pslioll Jloc!
Uawjao

J4 Lk g &L sghaall
wolwil puaiy dpe o)l bl

sl gf duwly sl pliag gl Wbl o dcgonos cloviill) Gluwdl pusds 85430l sghall

49



(1,2)‘.;::)1\ AL gia 13 Jalaall 31l

Yylos (Lo 5 Ll b a8 Al b Llae gadill ¥y oo o) g s I pim gl 0
s s AT s sian o sanll G 55LAYT 5 L Sl s 2 s Dol cia
LY TP PP DY ERURG | WPSCUL RN . PP SUF Y E e P | ICH I SO | OO P

(g LS B0ms B 3 3 o Tomn sl g il s o oSl i) g 2310 1Y) co g

s 1) Sls la gle ans el Ty ST ¥] L gae ap Sl e il (g e 3 AT el 00K 0

SV sl gl sy (S

'.;é‘}a..‘.dlg.njll_‘l

Al (s gl gl e gl gl B AN NS e agilin B oagd basala (gl i peds illa bl 0da
La J5 e Lusa 0y g0 (ol oy ol | 90980 01 ) 0 ploas pgd . aii plas g pgagd (Bl 7 Lo 20
o ela  pilan A0 serlidl g s laaak | e Taad ) ga als 8 Saladl ok 3 . oagd oo 9350 40y agd Biia
LAy gl gl o pgde i ¥ s ol Ladp agiSas ¥ A Bl Bilis Lo g L glas

bl o8 gl - Y

Eadiadl e agiiails (g peada g g ga i Ul Uigh palill dlas cpriboatl o il s ya
ataclice o laal f3ashs s epd dooas la yalis pal 3 I e g e ¥ 3L g ¥ ol !
G g Y Soladl b agild (Wllastly il g daall s go Jia) 5 yaus ) 90 p IS0 () a5 g pilid
iy 20 g alay ) gl 8 3l g o0 A T1 Do Ay o] ppendlil 5 g pima pty o Lasga g
¥ g cnpga galo pailin g opgedd] el 8 Lo Ao el il elid o8 Aol g Beud] [ gids agll ol Bausa
g Y il g sl 3 ygeas Bl dadd il Llglaa s (30 50s

G galins s 1984500 01 gl o8 ol (o0 el s 1 b (39 paa Gl ol g
s 3 g e B (o) 0 1 gl 5 38 S il 5 il 302 530 g
(e i agiile] o Ll LaS ca il g paiill Bboal b g pladly ecila ] el
gl gayla agadial Sladine g Slale by Mo plias cdaeals 2 1 3 ad g a1 (500 i pgeled

(gl (o ya¥T) oo adl_ Y

Al il o8] S fygoads pgilh gl M il g o g LS (b ol a2 s Lasie
LM S35 fpa w L] g gaia g 3 ghas 00 g 5 A1 LSLO) SOUSEL g plliagdll g JOkEDY1 g
pie 0% J el 0 (3iia g B uleall LTl g Sibad gitl g st gdll G ISSAM G gl agd . Jindly
gealialkl b ool iy pulakly o] padh )5 secan g S Lell g cadlidl g 3] gLoad]

pH 3 ppuaally (S agead ol g pgudils (el SSY oY 30 300 Cuuall pgae g dae 3Lisjl sy
i liabls st gf ikl G gudd g Y ] A gl g AN S G g jlas ngild Sl y paadlic g
g s Jandl b 0y glans pgild il pgid gad oy Lagie JS o dasd adle ) gl guoa 3 alplas
st Jandt ol o 430 Ladil) pgdh ga g pdtliadlad ciasay pae pub 44 e il le

#ﬁlowﬁiﬁwﬁxﬂ@dki E.iJ...aJlLLMLJ:-L_J.LJI :-L;IJ:I.I.-I-LL LJ!;';L‘";?L‘.'
?_ul_:l.‘l_,JLLg_,?..I.LcJLa.QJS:‘;ﬂ:ntamlglﬂlnm;}ﬁdis‘ﬁbﬁm SJL{LSJMLLMJ .u..,u.aﬂll
.ul:_g..'l.;.'njl .=r:.‘_,."n J‘_gh:n -71! ‘.'-SJ:"-‘. “__5..'1.“
:.:Ji.aa_"ull.;c‘gjl_ 3
Phﬁ‘pu‘ﬁd‘*ﬁr%mﬁuf:‘,if,dghldniﬂlj.ﬁ.ﬂl;.;f;.:ﬁn_i)ml#i&_n.?mﬂl’
agg il o2 ol (233 paladl B lad ol dnas By Sanisdl Gy ool el A ploa [ g Al LS
¥ eagandl a1 Jaad 3 e ) 55 Lo LUE Cpoanit 5,080 8 1 g1 ald] b daglaal 095
adatill fp Yy ol ol g agdll fin pah Laa 381 sl S0 fra w11 G508 g agtlact gadig g L
Sl paaala 08 20 51 ) 09 S 3OS o gloma g 21 s il syl g
5 iy ( gaciads pdiies (30 ySiha | gusd cmanill oo gl colans ) Lusk L4l iy 301 Lol 1 13
= s s M oo ol il L oD U8 me o8 g - Buala LS g gl p Ju o DIAM i Lo
Glelideye ) & main ) an jlos o Jaw o] 4l La 13 g adill

N3¢ capilly alell 6 i 2 onlill o Jard] 5 1" Jsass Mg ccasp

50



(D ) gl gall 30 : paaial gall g SUaiasd 24 Jalaill 310

Sila glad) il dsas
b ol oS Baa Jlep sby e S Usa BLE Sl a) o
R BN il § ya 30 JSo ABlail] ools shald G il
(T4 oa anls)
RSl Ll Sl )
AN gy Bl 1a SLASL A<t ¥
AR g Tl 550l SlaBially aill_ ¥

e T ) sl LIS ol plall o3 35l sy o oSy

A sal
sl I aacd! b S
i ECTIPEK U R P £ 3 310
Sladiatl g Blaith bl | daslessy
USLLL JEladl) Skl AUsiall
JUI i i
St Uy
ahcud
]

o33l) oyl 51 e sl 5305 5 olalall Ciiias b & slall oie
Oly ol yica .:s;L'L&a.LI O it iK @ r&_ALTl%dJJ1 ol 8l wie
i 13y lamiBY) 3 355 Twliadly il 5 555 oloa 53Y)
AL Lean Jalaily S8 11 B3 o JEBYI e il el
o gl ads L Jalaally Lol al G5 () Ay ol Dbl
Lo oS53y el Bl e slass Sl adiall ol je JalaS
A3ty g i o el 5 I 5 s co3h

o1



Wreiala (<1 sl 5 Jalaill 3l

The “Why?” method is useful for identifying the root causes of a
problem. It helps in defining problems within the context of a project. The
facilitator guides the participants in changing the problem or issue into a
“Why?” question. The facilitator then guides the group as they brainstorm
together, and come up with 5 potential answers (or causes) to the question. It
is very important that these answers are based on critical reflection, and on
the lived experiences of the participants within the greater context of the
project and their community. The most probable answer is then selected from
these, and it is then turned into a “Why?” question. This cycle is repeated for 5
times, or until the root cause of the problem has been identified (Kohfeldt &
Langhout, 2012)18,

18 Kohfeldt, D., & Langhout, R. D. (2012). The five whys method: A tool for developing
problem definitions in collaboration with children. Journal of Community & Applied Social
Psychology, 22(4), 316-329.
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Appendix 1: What is Participatory Action Research?

PAR is a form of research conducted by professional researchers in collaboration
with research partners from the community under study (Baum, MacDougall, & Smith,
2006; Bergold & Thomas, 2012; MclIntyre, 2007). The research partners lead the research
themselves (with the support of professional researchers), taking part in all stages; the
findings can then be developed into a form of action, usually related to social change
(Baum, MacDougall, & Smith, 2006; Bergold & Thomas, 2012; MacDonald, 2012). PAR
methods and tools, such as the ones provided in this manual, rely largely on research
partners’ reflections on their findings, and in the process, both researchers and their
research partners can gain insight and knowledge about the community being studied
(Baum, MacDougall, & Smith, 2006; Bergold & Thomas, 2012).

As a qualitative method of research, participatory research is especially influenced
by each participant’s individuality, and as such, the method(s) or tool(s) chosen is very
important and should be tailored to the target community (Bergold & Thomas, 2012). PAR
methods are usually context-specific (McIntyre, 2007). A number of methods must be used
simultaneously, and either qualitative or quantitative methods may be used (Baum,
MacDougall, & Smith, 2006). As a matter of fact, it is recommended that multiple methods
be used so as to overcome the limitations of any one method (Streubert & Carpenter,
1995). PAR methods tend to be democratic, and usually, researchers and research partners
choose the methods that will be used to assess an issue together (Gillis & Jackson, 2002;
McNiff & Whitehead, 2006; Stringer & Genat, 2004).

In PAR, every step of the research involves “some type of planning, action, and
evaluation” (Berg & Lune, 2004). All data collected is reflected upon. Even the research
questions serve as a springboard for additional questions that serve to “inform” the
research process (McIntyre, 2007). Analysis and interpretation of the information gathered
is directly tied back to the research question, and is led by research partners from the
community. That is, in analyzing the findings, researchers must consider potential
“solutions” to the questions and problems raised throughout the research (Berg & Lune,
2004). This is how PAR will result in actions that are appropriate for the community being
studied. Community members and researchers may benefit from including an advisory
board of professionals, such as policymakers and/or community leaders, during the PAR
process, this is because they are the ones who can enable change and they may facilitate
the implementation of the changes suggested by the researchers and research partners
(Wang, 2006).
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Appendix 2: Answer Key for Stages of Participatory Action Research Handout

Identifying
research

question

Collecting the

Analyzing the
data

Dissemination
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Appendix 3: Answer Key for Focus on the Principles Handout

Ensure that the following points are covered during the discussion:

Respect for persons
What would be respectful to the people (or other stakeholders) involved?
How can we respect people and their right to make their own choices (autonomy)?

Obtaining informed consent from those participants that will be interviewed. It is not
necessary to obtain an informed consent during a participant observation; it is even allowed to
have informal discussions with participants without obtaining an informed consent, but during
these informal discussions, the researcher must ensure that the participants know that they do
not have to talk to the researcher.

Provide the participants that will be interviewed with all the necessary information about the
study so that they can make an informed decision to participate.

Respecting someone’s decision if they refuse to participate.

Being sensitive to the participants’ sociocultural norms.

Beneficence/Non-maleficence
How can we do the most good (beneficence) and the least harm (maleficence)?
What kinds of harms and benefits might arise from different situations?

Ensuring that participants’ privacy and confidentiality is maintained.

Not making fake promises.

Outcomes of the study may improve the services provided.

Identifying the barriers to obtaining optimal healthcare, but not doing anything about your
findings.

You do not want to do anything that may cause physical or emotional harm to the participants.
Sharing the participants’ responses as they were shared with you, and not taking their
responses out of context.

Justice
What would be fair?
How can we treat others equitably?

Ensuring that participants are randomly selected. Do not take advantage of people who are
easily accessible.

If you are going to be providing information, or providing any form of reimbursement, or
anything else, you must provide it equally to all participants.

Refugees are considered vulnerable populations, and you must be sensitive to their lived
experiences.
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Appendix 4: Sample Informed Consent Form
Kindly consider this information carefully before you agree to take part in this study.
Hello. My name is from (affiliation: university, Save the Children,

institute). I am carrying out a research study (insert a few sentences about the objectives of
your study).

If you agree to take part in this study, you will (insert a few sentences about how the
participant will partake in your study, for example, take part in a focus group discussion,
take part in a semi-structured interview, will be observed, will keep a reflective journal).
Participation will require approximately (insert time, for example, 30 minutes) of your
time.

(Insert any expected risks associated with the research. Describe any expected benefits
associated with the research.)

(Insert the amount that the participant will receive as compensation here. For example, you
will receive $10 for your participation in this study OR you will not be receiving any form of
compensation for participating in this study).

Any information you provide will be confidential, and the data resulting from this (insert
kind of study: interview, focus group discussion, observation) will not have your name on
it. Your answers will be assigned a code number, and the list with your name and code on it
will be kept in a separate room from the data, and will be locked up in a drawer. If we
choose to use a quote from your responses (in the case of an interview or focus group
discussion), we will not use your name; instead we will assign you a random pseudonym
number, for example, Participant #1.

You do not need to take part in this study. Participation is completely voluntary. The
decision to take part is completely yours. Even if you agree to take part in the study now,
you are free to change your mind at any point later in time, with no questions asked. This
will not affect you in any way.

If you have any questions now or later, feel free to ask me, or kindly contact at
[ understand the objectives and nature of this study. | understand that I am free to

withdraw at any point in time, with no repercussions.

[ agree to participate in this study:

Name Signature Date
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Consent to Record Interview

May I record this interview? Yes No

Signature Date

Consent to Quote from Research Proceedings

[ may wish to quote from the research proceedings in the presentations, reports, or
scientific articles resulting from this research. As explained previously, your name will not
be used unless you specifically request that your true name be used. To protect your

identify, a pseudonym will be used.

[ allow the researcher to quote from my interview:

Signature Date

Consent to use Photographs or Video
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Appendix 5: Other Participatory Action Research (PAR) Tools

If you feel like you would like to use any of these tools, feel free to email me at
maysabaroud@gmail.com, and I will share with you material that can help or guide you.

PAR tool

Description

Ground level panels
(GLP)

Ground level panels give research partners from the
community the chance to share their own stories and
experiences related to the topic in question, and are allowed to
deliberate different issues in order to provide ground level
perspectives and experiences on the issues that were raised.
They are given the chance to suggest what changes are
needed, and how these changes can be made in a way that is
sustainable. Recommendations are then presented to different
audiences: policy-makers, decision makers, media, civil society
organizations, locals, and general population (Participate,
2015a; Participate, 2015b; Institute of Development Policies,
2013).

It is crucial that the participants of a GLP have certain level of
expertise concerning the issues at hand, either by having lived
in the conditions being addressed (, but also, by playing an
active role within their communities. This may be a good tool
to use with the youth facilitators; unless guided using

Digital storytelling
(DST)

DST allows individuals to share their life story and
experiences through producing a short digital media
production about themselves, usually told in the first person,
and based on a ‘personal narrative’, developed during a
workshop (Participate, 2015c). Media in this case may refer to
any combination of film, animation, photos, audio
recordings/sound, or electronic files (Participate, 2015c). An
example of DST is ‘Photovoice’.

Special requirements: Specialized equipment such as
computers, video and digital cameras, recording devices,
microphone, digital tools (applications) and software, experts
such as graphic designers. The team should also include
someone who has had some type of experience in production.
Need to discuss ethical issues related to photography and
video.

Creative arts: Drawing,
painting, collages, and
writing

The creative arts process is ‘ideal’ for research assessing youth
perspectives about their community experiences; participants
use drawing, painting or writing to tackle issues related to
their lives, communities and future (Yonas et al., 2009). This
kind of participatory approach culminates in an exhibition
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(Yonas et al., 2009).

Art is produced in response to questions about “identity,
culture, learning, change, and power”. The art itself serves as
an interpretation of the issue at hand (Veroff, 2002).

At the end of a PAR project that uses the creative arts,
participants may display their art in an art gallery/art show.
Theatre Theatre allows community members to write their own
stories, and then to perform them in the form of theatre, or a
drama (Participate, 2015e). This script may be
improvisational, or may include role play and simulation;
participants act out a situation, or may be asked to act out a
scene from their point of view, or from the point of view of
others (Chevalier & Buckles, 2013).

Theatre may be used for disseminating your findings, but the
process of writing the screenplay or script may itself also
serve as a reflective process.
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Appendix 6: Ice Breakers

Ice Breakers may be used during the opening of a training workshop as a way for participants to get to know each other, and
for them to feel more at ease with one another. The table below presents some examples of Ice Breakers that may be used for
introductions:

Ice Breaker Description

‘Introductions’ Divide the youth participants into groups of two; allow 10 minutes (5 minutes
each) for the two participants to introduce themselves to their partner.
Reunite the group, and then allow each partner to introduce him or herself to
the group, and then share with the group what they have learned about their
partner (Arches, 2001).

‘Name and motion’ Have the participant introduce themselves to the group, followed by a motion
which they believe represents them. It could be a thumbs up, a foot stomp, a
twirl, a curtsy, a hug, etc. The other participants then have to repeat the
motion three times, before moving on to the next participant. The facilitator
must pay attention to whether anyone in the group is disabled, as they may
not be able to participate (Arches, 2001).

‘Common ground’ This activity serves to show the similarities and differences among the
participants. Divide the participants into equal groups of 3-6. Ask them to
identify and list, in 3 minutes, as many similarities or things that they have in
common with each other. They are allowed to list anything except body parts.
At the end of the 3 minutes, ask the groups to present what similarities and
differences they found (Florida High School /High Tech, 2008).

All three Ice Breakers require a facilitator; in addition ‘Common ground’ requires writing utensils and papers.
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